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this report “Drama Pedagogy for Digital Teaching in Nursing 
Education – Learning about Care, Encounters and Communi  c ation” 
describes the development of a drama programme for digital 
teaching and builds on the published report by Berg, Arveklev, 
Larsson and Lepp (2016) on a drama programme for classroom 
teaching. By classroom teaching we mean the form of teaching 
which involves students and teachers being present in the same 
physical place and time. This report has also been trans lated into 
English (Berg, Arveklev, Larsson & Lepp, 2019). The current  report 
is also based on a study of students’ experiences of learning with 
drama in nursing education (Arveklev Höglund, Berg, Wigert, 
Morrison & Lepp, 2018). The study (2018) results and conclusions 
reveal that students can become emotionally affected when they 
interact with each other in role playing, even though the nursing 
situations and characters are fictitious, and that this experience can 
contribute to learning. The students’ experiences also reveal that 
drama provides a safe environment in which to test their future 
professional role as nurses and to explore different care strategies 
and communication styles. Further, during the studens’ work 
 placement training (herein referred to as VFU) they can relate to 
previous experiences in drama that highlight the importance of the 
patient perspective. The 2018 study also shows that drama can 
 increase students’ self-awareness and promote reflection on their 
professional identity through interaction with others.  Being keen 
to explore, test and assume the role of the patient can further 
 facilitate learning in the field of nursing.  

Preface
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in the spring  of 2020, all teaching at Gothenberg University 

switched to distance learning due to Covid-19. Having to conduct 

a drama programme digitally had an impact on teaching. 

Something happens when we meet “In Real Life” (IRL). The 

dynamics and energy of the group in the room can contribute to a 

climate in which students can broaden their horizons and have the 

courage to try new approaches together, with focus on meeting and 

communication. We become emotionally touched, can perceive 

scents, can read the body language of others, and mirror ourselves 

in one another’s feelings. Developing digital teaching for drama 

pedagogy was therefore a challenge. 

According to the online publication  universitetsläraren (2020/11 

/26) switching to distance learning while maintaining quality also 

requires a change in pedagogy. Ullholm (2020/11/26) points out 

that there are two components to adapting teaching: firstly, plan-

ning the courses, if they are new for the term, and secondly, the 

added work of conducting the courses digitally.  

As teachers, we have conducted the drama programme digitally 

for one term on four occasions so far (autumn 2020). This report 

describes the programme for digital teaching, our experiences of 

switching to distance learning, and experiences of the drama pro-

gramme in its entirety, which we hope will be of inspiration to other 

teachers.

Creating and conducting  
digital courses
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Background to the drama 
programme

the drama programme described in this report is a compo-

nent of Theme 1 in the course Theory and practice of nursing 16.5 

ECTS credits (course plan OM4280) during term 3 of the nursing 

programme. 

Theme 1 encompasses 2.5 ECTS credits and aims to give theoreti-

cal knowledge of nursing concepts, ethics and communication and 

to train skills that are key to nursing activities. These skills  involve 

being able to take a nursing perspective, work on the basis of an 

ethical approach, and be able to converse in a conscious and 

 objective-focused way with patients and their loved ones. The 

 opportunity to train these skills and convert theory into practice is 

given through learning activities like drama pedagogy and work 

placement training (VFU). Theme 1 consists of four compulsory 

sections to be completed by the students. The current report focu-

ses on Part 2.

Part 1. Preparatory phase with participation in learning activities 

as scheduled and personal study of course and reference literature.

Part 2. A practical component with participation in a drama pro-

gramme for one day, corresponding to 6 study hours. See Enc. 1. 

Instructions to students.
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Part 3. Carrying out a caring conversation with a patient during     

VFU. The following questions form the basis of the student’s 

 reflections after having the conversation: 

1. How did you prepare for the conversation?

2. From your perspective, how well did the patient succeed 

in conveying their situation in the conversation?

3. What was easier to speak to the patient about?

4. What was more difficult or impossible to speak to the 

patient about?  

5. Did you learn anything about the patient that you 

couldn’t or didn’t know before?

6. What aspect of the conversation developed to your ad-

vantage or your disadvantage?

7. What is the meaning of nursing conversation in nursing 

work? 

8. What ethical responsibility do you as a nurse have, parti-

cularly during a caring conversation?

9. What or which nursing concepts can you relate to the 

caring conversation? How? In what way?

Part 4. An oral examination regarding the caring conversation, 

with assessment criteria anchored in learning objectives for the 

course (Course plan OM4280, 2020).



7

the current drama programme is described in terms of a 

drama workshop developed for digital teaching. The teaching 

component with drama is part of a compulsory seminar, in which 

students get to practise and apply professional communication in 

a caring conversation related to the subject of nursing. The aim is 

to prepare students for performing their own caring conversations 

with patients later on in their nursing education. 

The teaching with drama takes place via Zoom, and was first 

carried out in term 3 of the nursing programme, during the au-

tumn of 2020. The programme takes up a whole day and is led by 

a team of two teachers: one authorised drama teacher  and one 

university lecturer in care sciences. In total, each group comprises 

approximately 25 students. 

Prior to participating in the drama education component, the 

students read instructions on the Canvas learning platform (see 

Enc. 1). The students need a working camera and audio on their 

computers. Breakout rooms, chat and whiteboard are the functions 

used. In addition, the teachers use a PowerPoint presentation that 

guides students through the entire programme. Throughout the 

course, drama exercises are alternated with reflection as an indi-

vidual, in pairs and in the group, related to the students’ personal 

experiences, as well as theoretical foundations. 

The drama programme starts with the teachers introducing 

Drama programme 
for digital  teaching



8

themselves, the course objectives and the way in which drama 

 pedagogy is conducted. 

This is followed by a technical run through of Zoom functions, 

and a playful warm-up activity in which the students are introdu-

ced to both the technical functions and to one another. The whole 

programme consists of four drama sessions presented to the stu-

dents with PowerPoint slides (slide 1–24). Other text is intended 

for teacher guidance.
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WELCOME
     

Click on your picture in the upper right corner. Click on the three dots. Select Rename.

Write your full name. 

 

From Canvas

Developing interpersonal skills such as empathy, communication, 
ethical approach, meeting the patient, conflict management and ability to 
integrate theory and practice requires a different platform for learning than 
traditional teaching. This seminar is compulsory for the practice and application 
of professional communication in nursing conversations. It encompasses 
training in nursing communication, and interpreting and reflecting on the 
basis of the situation, narrative and concepts. 

      

In this component we will be using practical exercises to work with aspects 
of the course’s theoretical content. You will have opportunity to reflect on 
your knowledge of communication and meeting the patient, interpreting and 
pre-understanding. The seminar also highlights the importance of being 
allowed to talk and be listened to, as well as the art of listening.

 

Introduction to 
communication in nursing

Slide 1. Welcome to the compulsory seminar: Communication in nursing.

Slide 2. Presentation of compulsory seminar: Communication in nursing. 
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Drama session

1. Introduction

2. Listening

Lunch

3. Nursing conversation

4. Concluding

Managing  Zoom

Mute when you are not speaking in the main room 

Two viewing modes: Gallery view and speakers view 

Write your full name

Leave your camera on for the whole session      

Slide 3. Drama session 1–4.

Slide 4. Technical run through prior to teaching via Zoom. 
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TECHNICAL WARM UP

Breakout Rooms

A timer counts down before the rooms close 

The teacher may visit your breakout room. 

Be attentive to messages with further instructions given 

Call the teacher by pressing the “ask for help” button

Slide 5. Technical warm up.

Slide 6. Information for participating in breakout rooms.
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Drama session 1 
Theme: Introduction

Exercise 1:1
Show and tell

Aim: To get to know each other and introduce communication in nur-

sing. To meet in smaller groups and get to know one another by letting 

each person speak and be listened to. 

Implementation: Each person has two minutes to find something in 

their immediate physical setting that represents their point of entry 

into the theme, communication in nursing, and to bring it back to the 

computer. The students are split into small groups of approximately 

four people and sent into their own digital breakout rooms, where 

they are tasked with showing their object and briefly describing why 

they chose it. 

 

Show and tell

Fetch something that represents your point of entry into the theme, 
communication in nursing.

Bring your object to the computer.

One at a time, show your object and briefly describe why you chose it.

Slide 7. Exercise: Show and tell.
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Exercise 1:2
Hot seat

Aim: To get to know one another better, start asking questions and 
experience what it is like to be the focus of someone’s questioning. 

Implementation: In the same groups as the last exercise, the stu-
dents are instructed to take turns in the hot seat while other students 
ask interested questions for two to three minutes. Then roles are re-
versed. Once each student has been the centre of focus, they return 
to the main zoomroom to  to receive further instructions regarding 
follow-up reflections. Afterwards, in the same groups, they have a 
reflective conversation on the following questions:

1. What was it like to do this exercise? What thoughts and  feelings 
did it provoke?

2. What was it like to be in the hot seat? What type of questions 
felt good to get? Did anything make you feel uncomfortable? If 
so, what?

3. What was it like to ask questions? Did you ask open and  closed 
questions? Did you listen to the answer? Did the questions 
overlap with each other or were they very different? Why was 
that? 

4. How do you relate this exercise to communication in nursing 
and the relationship between nurse and patient?

We ask the students to consider the questions as points of entry to 
conversation and encourage them to keep to a subject when some-
thing feels engaging and interesting. After the discussion in groups, 
the students are given the opportunity to share some of their re-
flections with all participants. We conclude this part by discussing 
the difference between open and closed questions and the students 
get to think about the type of questions they used throughout the 
exercise. 
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Hot seat

 Take turns to be the focus in the hot seat 
for 2–3 minutes while the others ask 
interested questions.

   
    

 

– Appoint a timekeeper

Reflective

1. What was it like to do this exercise? What thoughts and feelings did it provoke? 

2. What was it like to be in the hot seat? What type of questions felt good to get? 
Did anything make you feel uncomfortable? If so, what? 

3. What was it like to ask questions? Did you ask open and closed questions? 
Did you listen to the answer? Did the questions overlap with each other or 
were they very different? Why was that?  

4. How do you relate this exercise to communication in nursing and the relationship 
between nurse and patient?

Slide 8. Exercise: Hot seat.

Slide 9. Exercise: Reflective conversation.
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Teachers’ reflections from drama session 1

The first exercise Show and tell is a way of approaching the theme of 

the programme and getting to know one another. The objects stu-

dents choose are often personal and fun – everything from framed 

pictures to coffee mugs and knick-knacks. The feeling of anonymity 

behind the screen dissolves a little by having to fetch a personal item 

for the exercise and it can be energising to go on a quick search for 

things. This first exercise forms the basis for the second one, Hot 

seat, which is a little more challenging in nature. It is important to 

follow up the second exercise with a review in the form of a reflective 

conversation, in which each student has the opportunity to air their 

thoughts and feelings about it and create meaning from the content 

of the exercise by relating their experience to the relationship between 

Open:
– How would?
– What has… ?
– Tell me about…?
– Describe…?

Activates the patient to give fuller answers. 

Reinforces the person-centred approach. 

Closed
– Are you worried about your health?  
– Do you think…?
– Do you want to…?
– Can you...?

– When?
– Where?

Has the inbuilt option to answer yes/no.  

Is used to elicit tangible information fast.

Questions for conversation

Slide 10. Theory: Questions for conversation.
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nurse and patient. Afterwards, reflections that students normally 

highlight with all participants is being quizzed in the hot seat and 

how it feels to be a patient.  Others highlight that it felt good to be the 

focus of attention for a while and to be able to finish speaking. They 

also highlight the difficulty of finding questions that have the right 

level of personal interest. The students say they are careful not to be 

too intrusive but at the same time want to use the time to get to know 

one another a bit more. The students relate this to the fact that eve-

ryone was ‘themselves’ in the role and it will be easier in the role of 

professional nurse. Further they reflect on the fact that conversely, 

the patient is in their private role and the power hierarchy this entails 

due to the asymmetrical relationship.  Some found the exercise shap-

ed a whole host of recurring questions while other groups were more 

dynamic in formulating questions.

Drama session 2 
Theme: Listening

Exercise 2:1 
Speedo

Aim: To practise active listening in a series of short meetings, with 

conversation topics linked to the theme of the programme. 

Implementation: In this exercise the students are sent into the digital 

Breakout room for short conversations on a given theme. The conver-

sation starts in monologue form whereby students take turns to speak 
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and listen. A timer gives the students a couple of minutes to speak 

about the topic in question. The teaching team orally provide the topic 

for conversation for each turn and split up the students into new digi-

tal Breakout rooms. For the last topic of conversation (6), the conver-

sation becomes a dialogue and the students share the allocated time 

to converse. The topics of conversation are as follows:

1. Why did you want to become a nurse?

2. A positive memory from when you or someone close to you 

sought healthcare.

3. A profession you have encountered in healthcare.

4. Tell us about a meeting with a patient.

5. Tell us about a meeting with the patient’s family.

6. What does active listening involve?

After the last question, we highlight the form of conversation and the 

students describe their experience of speaking one at a time compa-

red to communicating in a dialogue.

SPEEDO
(cliffhanger)

Slide 11. Exercise: Speedo.
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Exercise 2:2
Stop listening (in pairs)

Aim: To feel the difference when someone listens actively and when 

they do not.

Implementation: The groups are divided up into pairs playing person 

A and person B. A tells B something (here we ask the students to take 

their inspiration from the previous conversation in order to find so-

mething to talk about). B is given the task of listening actively at the 

beginning of the conversation and then half way through to stop doing 

so. The students switch roles and repeat the exercise, after which it is 

time for a reflective conversation on the basis of the questions:

1. How did it feel?

2. What happened to the conversation?

3. In what way did you notice when the other person stopped 

listening?

4. Were any interpretations made without reflection? How did 

you act in response to that?

5. Have you experienced this in real life? 

To finish off, we highlight some of the students’ reflections in the who-

le group. 
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Exercise 2:3 
Active listening

Aim: To gain a deeper understanding of active listening and its prere-

quisites.

Implementation: In groups of five, students talk about:

1. What active listening involves?

2. What is necessary to be able to listen actively?

3. What makes listening difficult?

Follow up in the whole group:

4. What does active listening involve?

Exercise: Stop listening (in pairs)

Decide who is A and who is B.

A tells B something and B first 
listens actively and then stop doing so. 
 
Swap roles.

Reflection

1. How did it feel?
 2. What happened to the conversation?

3. In what way did you notice when the 
other person stopped listening?

4. Were any interpretations made 
without reflection? How did you 
act in response to that?

5. Have you experienced this 
in real life?  

Slide 12. Exercise: Stop listening (in pairs).
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Once the students come back we ask them to tell us what they have 

talked about. On a shared whiteboard, we structure their answers as 

we go along in the categories: body language, inner resources, exter-

nal resources, approach and prerequisites. To conclude, we orally 

run through how body language and voice are important in commu-

nication and move on to explain the content of a conversation in 

terms of the proportions of listening, mirroring and open and closed 

questions.

Active listening

1. What does active listening involve?
 2. What is needed to be able to listen actively? 
 3. What makes listening difficult?

Slide 13. Theory: Reflections on active listening.
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Teachers’ reflections on drama session 2

In drama session 2 the students get practical experience of commu-

nicating in different conversations in order to define what  active 

 listening involves. In the first exercise Speedo the monologue form 

of conversation assists listening. This aspect was also highlighted by  

the students in their reflections. For some students, the short amount 

of time can feel stressful but for others it felt like a frame. Irrespective 

of how the students feel, it can be a lesson in self-awareness that is 

important to bring to their role as a nurse. The second exercise Stop 

listening (in pairs) is an eye-opener for many students. What active 

listening involves becomes clear when the conversation partner 

stops listening. After an exercise like this, it is important to get an 

opportunity to process and reflect in order to raise the experiences to 

another level.  

Body language

• Open
Hmm
Nod
Eye contact
Turn towards
Relaxed
Mimic
Smile
Sit down
Maintain presence
Touch

•
•
•
•
•
•
•
•
•
•

Inner resources/ 
prerequisites/ 

approach

External resources/
 prerequisites/ 

approach

 
 

• Engagement
Curiosity
Competence
Creativity
Presence
Patience
Empathy
Goal oriented
Keep preconceived 
ideas to yourself

•
•
•
•
•
•
•
•
•

  
 

• Peace and quiet
Private room
Undisturbed
Comfortable seating
Symptom relief
Organisation/ Cultur
Time/ planning
Room environment 
– light, warmth
Interpreter

•
•
•
•
•
•
•

•

Slide 14. Notes from the whiteboard. Body language, 
inner and external resources. 
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Drama session 3
Theme: Nursing conversation

Exercise 3:1
Interpret the picture 

Aim: To stimulate the imagination and ability to empathise, as well as 

contribute to awareness of the interpretations we make in the encoun-

ter with others. 

Implementation: The teachers show a slide – a photograph of people 

– and the students have to interpret the picture with verbal expres-

sions of words and sentences. Everyone turns off their cameras while 

this is happening and the teachers ask  questions like:

1. What does the picture express?

2. What does it make you wonder?

3. What is the person thinking about?

4. How does the person feel? 

For each slide that is shown, we add new  questions to stimulate 

the imagination. 

5. What is the person’s name?

6. Where does the person live?

7. Has the person got a family? Other loved ones? 

8. … ?

9. … ?

10. … ?

The questions are chosen in the moment, depending on what the 

students have already said. The pictures are used to stimulate the 

imagination and could represent patients and nurses. 
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Slide 15. Exercise: Interpret the picture as a basis for reflection before the role play.

Slide 16. Exercise: Interpret the picture as a basis for reflection before the role play.
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Exercise 3:2
Role play 1

Aim: To practise holding a caring conversation and fictitiously expe-

rience the role of nurse and patient.

Implementation: The teachers start by introducing the role play as a 

method before providing the students with the prerequisites to con-

duct the conversation. We tell them that this conversation is taking 

place in a local healthcare centre where patients with less severe 

health issues can book video consultations through the health centre 

app. We also make the students aware that the important thing is to 

practise the nursing conversation, which may result in the patient fe-

eling satisfied with the conversation and any advice on selfcare that 

the nurse provides. The students work in pairs according to a prede-

termined structure for carrying out the role play. We run through all 

the steps together (below) before the students are sent out in pairs to 

the digital Breakout rooms for 30 minutes of personal work.

Slide 17. Exercise: Interpret the picture as a basis for reflection before 
the role play. Slide: Vårdförbundet. Photographer: Dan Lepp.
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1. Preparations (feel free to make notes) 5 min. 

a. Choose who is going to be nurse and patient.

b. Patient: Who are you? Name, age, family, do you live in the 

country or town, work, unemployed, off sick or studying, inte-

rests and other? What symptoms do you have? Use the symp-

toms and signs of poor health you have studied so far in your 

education. How do these affect you? etc. Picture the person 

and their situation. 

c. Nurse: Decide how you want to structure the conversation 

and decide on something from today that you want to focus 

on a little more during the conversation. Also think about ex-

amples of advice and selfcare that might be given to patients 

with sleeping difficulties, stomach ache, stress, migraine etc. 

Make use of the symptoms you have studied so far in your 

education. The nurse must stick to the allocated time for the 

conversation and finish on time in order to be able to receive 

the next patient. 

2. Perform a role play and be in your roles for 5 minutes.

a. The nursing conversation should have a clear start and finish. 

The nurse conducts and is responsible for the conversation. 

Both the nurse and the patient participate in the conversation.

3. Reflection 5 minutes.

a. The patient: Something about how it felt? Something the 

 nurse did well?

b. The nurse: What did you want to try out? How did it go?

c. Further reflection: What kind of feeling did the conversation 

give to the patient? How much of the conversation was devo-

ted to giving advice and how much did the nurse listen? Did 

the patient feel listened to and taken seriously? Did the role 

play feel realistic? 

4. Swap roles and repeat steps 1, 2 and 3. 
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Role play

Slide 18. Pictorial inspiration for role play. The picture in the bottom right corner 
is from Vårdförbundet. Photographer: Dan Lepp. The other pictures have been 
downloaded free of charge from  pexels   and pixabay.

Slide 19. Exercise: Role play based on 4 steps.

1.  Preparations (feel free to make notes) 5 
minutes.

a.  Choose who is going to be nurse and 
patient.

b.  Patient: Who are you? Name, age, family, 
do you live in the country or town, work, 
unemployed, off sick or studying, interests 
and other? What symptoms do you have? 
Use the symptoms and signs of poor 
health you have studied so far in your 
education. How do these affect you? etc. 
Picture the person and their situation. 

c.  Nurse: Decide how you want to structure 
the conversation and decide on so-
mething from today’ that you want to 
focus on a little more during the conver-
sation. Also think about examples of 
advice and selfcare that might be given 

 to patients with sleeping difficulties, 
stomach ache, stress, migraine etc. Make 
use of the symptoms you have studied so 
far in your education. The nurse must 
stick to the allocated time for the conver-
sation and finish on time in order to be 
able to receive the next patient.

2. Perform a role play and be in your roles for 
5 minutes.

a. The nursing conversation should have a 
clear start and finish. The nurse conducts 
and is responsible for the conversation. 
Both the nurse and the patient participate 
in the conversation. 

3.  Reflection 5 minutes.
a. The patient: Something about how it felt? 

Something the nurse did well?
b. The nurse: What did you want to try out? 

How did it go?
c. Further reflection: What kind of feeling did 

the conversation give to the patient? How 
much of the conversation was devoted to 
giving advice and how much did the nurse 
listen? Did the patient feel listened to and 
taken seriously? Did the role play feel 
 realistic?

4. Swap roles and repeat steps 1, 2 and 3.
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Reflections group cross over 

How did you open the conversation?

What did you practise during the conversation?

What difficulties arose in the conversation?

How did you finish the conversation?

Slide 20. Exercise: Reflections, group cross over.

Exercise 3:3
Reflections group cross over 

Aim: In a new group constellation, vocalise your experiences  from the 

role play and gain new ideas for the next one.

Implementation: In groups of five, the students  discuss:

* How did you open the conversation? 

* What did you practise during the conversation? 

* What difficulties arose in the conversation?

* How did you finish the conversation?
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Exercise 3:4
Role play 2

Aim: To further practise holding a nursing conversation, based on new 

experiences and a new strategy in new pairs.

 

Implementation: Same instructions as for the first role play with the 

addition of the students having to find something new to practise as a  

nurse. They are encouraged to practise something that feels challen-

ging, for example, mirroring the patient, summarising the conver-

sation or asking open questions.

Exercise 3:5 
Group reflection
 
Aim: To vocalise your experiences from the conversations, compare 

them and deepen your reflections by linking them to the course con-

tent and the nursing conversation that will be conducted with a ‘real’ 

patient later in the course. 

Implementation: In new groups of five, the students have a discussion 

following these instructions: 

1. Take it in turns to tell each other something interesting that 

happened in your conversations or something you noticed 

during and after the role play. Were the conversations with the 

different patients you met the same or different in character? 

2. Deepen your reflection by discussing the different roles of a 

nurse: confidential, personal and professional, as well as con-

cepts from the course that came to the fore during the conver-

sation.
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3. Which concepts came to the fore in your conversation? So-

mething that should have been there but wasn’t? Were any 

questions raised? Thoughts to take with you into your own 

care conversation?

Teachers’ reflections on drama session 3

This part of the drama session is challenging for many students but is 

also highlighted as very rewarding. We try to play down the actual role 

playing and emphasise the importance of trying something together. 

It is important to support the students in having the courage to take 

the role play seriously at the same time as saying it is okay to simply 

go as far into the role as is comfortable for each individual. It’s good 

to do the role play twice with different people so that each participant 

has time to get used to and be comfortable with the form and can 

meet two different people in the role play.

Group reflection 

1. Take it in turns to tell each other something interesting that 
happened in your conversations or something you noticed during 
and after the role play. Were the conversations with the different 
patients you met the same or different in character? 

2. Deepen your reflection by discussing the different roles of a nurse: 
confidential, personal and professional, as well as concepts from 
the course that came to the fore during the conversation.

Which concepts came to the fore in your conversation? Something that 
should have been there but wasn’t? Were any questions raised? 
Thoughts to take with you into your own caring conversation?

3.

Slide 21. Exercise: Group reflection on the role plays.
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Drama session 4 
Concluding

Exercise 4:1 
Review

Aim: To recall and promote reflection on the day’s activities.

Implementation: The teacher shows a slide of the drama programme 

with all the names of the exercises and summarises what has been 

done.  

Drama programme

Technical warm up 

Show and tell 

Hot seat

Speedo

Stop listening in pairs 

Active listening 

Interpret the picture 

Role play

Reflections group cross over

Role play

Group reflection

Slide 22. A summary of drama sessions 1–4.
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Individual reflection

For a few minutes, write down some 
important points you want to take with 
you into your own nursing conversations 
during work placement training (VFU).

 

Slide 23. Exercise: Individual reflection prior to conducting nursing conversations 
during work placement training (VFU).

Exercise 4:2 
Individual reflection

Aim: To consider the experiences of the day and reflect on what you 

will take home from the drama sessions and to relate experiences to 

the future task of holding a nursing conversation with a patient.

Implementation: In silence, each student writes down their reflections 

from the drama sessions to take home and use in carrying out their 

own caring conversations.
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Exercise 4:3 
Give thanks 

Aim: For the students to ‘see’ one another and express gratitude for 

the experiences they have had and shared during the day. 

Implementation: The students are asked to look at their fellow stu-

dents on the computer screen and thank some of those they worked 

with during the day one at a time (without names). Everyone thanks 

everyone else at the same time so no-one knows who is being thanked 

by whom.  

Exercise 4:4
Written Conclusion in chat

Aim: To reflect on the day’s activities and your own and others’ lear-

ning processes. An opportunity to give the teachers feedback on the 

content of the drama session.

Implementation: In the last few minutes of the session the students 

are  given the opportunity to silently answer the following question in 

chat:

* What are your take-homes from today?

In this way, the students also get to see what the others have gained 

from the day. Each student logs out once they feel ready. 
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Conclusion in chat

What are your take-homes from today? 

Thank you and goodbye!

Slide 24. Exercise: Written conclusion in chat.

Teachers’ reflections on drama session 4

This last drama session aims to make the students aware of their 

 learning process, partly for their own benefit but also for their fellow 

students and the teachers. Allowing the students to articulate their 

thoughts and hear others supports this process. When the students 

thank each other, the energy is raised and the students smile at each 

other. Concluding by having the students write in chat is characterised 

by a calm and concentrated atmosphere. 
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The students’ experiences 
of participating in digital 
drama teaching

the students’ response  to this drama programme has 

largely been positive. They say the day has been rewarding and 

they appreciate the large amount of interactivity involved in the 

drama sessions. They have also come to a number of insights about 

the prerequisites for listening and highlight the importance of 

practising conversation. Some students highlight the difficulty of 

going into the role from a distance but also say the role play went 

much better than they thought it would at first. In contrast, some 

students highlight the distance as an advantage. The students emp-

hasise the importance of reflection and the opportunity to talk 

about their experiences. Knowledge of open and closed questions 

is also frequently mentioned in the students’ evaluations. They say 

they have gained many practical tools to use in their own nursing 

conversations and in their future professional role, but have also 

gained insight into future challenges. 

Here are three of the students’ evaluations that highlight vario-

us aspects:

Although I’ve worked closely with patients for many years and 

 experienced all kinds of conversations from really difficult to really 

enjoyable, I have lots of take-homes from today. The role play is 

rewarding but also, it’s good to have so much reflection on each exer-

cise so you have to think about what you’ve really done too.  
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I think the day went really well and that doing it on Zoom might 

even have been an advantage, as it isn’t as giggly as it can be when 

you’re all in one place and a bit nervous. The role play went really 

well as both my partner and I eventually almost believed we were the 

patients/nurses we were playing.

My take-home is how to open, lead, listen and finish off a conver-

sation so the person you’re talking to feels involved and that you gain 

something from the conversation that both parties find beneficial 

without it being an interrogation.
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as previously described , there are a number of compo-

nents to digital drama pedagogy that presume physical presence in 

the same room. After some thought, we started to consider the 

advantages distance learning might have and took the opportunity 

to highlight the transition to distance learning that is also happe-

ning elsewhere in healthcare, as healthcare staff are more frequent-

ly having to meet their patients remotely. The role play in the dra-

ma programme was therefore carried out as a digital conversation 

between nurse and patient – and a very true representation of rea-

lity for healthcare staff today. What happens to communication 

when the conversation takes place digitally? When the room, 

smell, touch and whole person cannot be taken in as it would when 

the meeting occurs in a physical room? These were questions that 

had to be considered, both among teachers and with the students, 

due to the adaptations in teaching.

Digital teaching of a distance drama programme requires the 

teacher to put on a number of different hats. Firstly, you have to be 

up to date with the subject knowledge of nursing that will be in 

focus in the drama sessions and secondly, you have to be adept at 

pedagogically guiding students through the topic. Getting a sense 

of how the exercises are being received by the students is more dif-

ficult in a digital environment than if they were physically located 

in the same room. Having two teachers with different skills sets has 

Teachers’ experiences 
and final reflections
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meant we were able to share class management so that one focused 

on leading the group forwards while the other was able to share 

knowledge of nursing theory and concepts. When it comes to dis-

tance learning per se, there are additional aspects of leadership, 

namely managing and mastering the technology and technical 

functions used during the drama programme. After each drama 

programme, we have sat down to reflect on what has worked well 

and what needs to be changed and improved. We have also added 

exercises, for example, Interpret the picture to stimulate the students’ 

imagination and creativity with the help of photographs. A desire 

for wide representation led the choice of photographs. The pro-

gramme has therefore undergone dynamic development from one 

occasion to the next. It is worth noting from our experiences that 

when the students are present online as a whole class group, they 

tend to be quieter than they would be in a physical room. We have 

resolved this, partly by allowing the students to meet in small 

groups and partly by supporting and facilitating the conversations 

by chairing the discussion – allowing one group to share at a time, 

etc. Giving free rein has rarely been a successful method, even 

though it can work on select occasions. The whole group size is 

also a factor: it works better with a small group. 

Before the drama session, it’s good to have thought about how 

you want to send the students instructions for each exercise. The 

chat function in Zoom can be used for this – where the teacher 

either pastes in text or attaches a file or link to a slide. It’s also im-

portant for the students to have working technical equipment and 

sufficient connectivity to upload slides and for audio to work pro-

perly throughout the drama session.  As a teacher you have to be 

prepared for some technical hitches, for example, the students may 

disappear from the digital breakout rooms or log out and then log 

back in again. The two participant view settings in Zoom are worth 
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mentioning – either in a number of small boxes or one larger box 

showing the person who is currently speaking.  

Different settings and views suit different activities. When the 

students are out in their breakout rooms, the teacher has the oppor-

tunity to visit each room to keep an eye on the groups. If you want 

to use this function, it is important to forewarn the students in or-

der to minimise the risk of their being disturbed in their work. Fi-

nally, we also want to mention that as teachers we are very happy 

with what we managed to achieve in relation to dealing with the 

new circumstances. Even digital teaching, the drama sessions were 

a much appreciated learning activity, which was also evident from 

the students’ reflections at the end of the programme.
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The students received the following instructions on the Canvas lear-

ning platform for the compulsory course: Theory of nursing and 

practice 16.5hp in term 3 of the nursing programme (Course plan 

OM4280, 2020): 

This is a compulsory seminar to practise applying professional 

 communication in caring conversations. The seminar involves 

 training in nursing communication, and interpreting and reflecting 

on the situation, narrative and concepts. During these sessions we 

will do practical exercises to work through some theoretical parts of 

the course. You will be given opportunity to reflect on your knowledge 

of communication and the patient encounter, and interpreting and 

pre-understanding. The seminar highlights the importance of being 

allowed to speak and be listened to, as well as the art of listening. 

Enc. 1. Instructions to students
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Model for training communication in nursing
 

Aims based on 
learning objectives

Support learning to 
achieve the following 
learning objective:

1. Describe the 
importance of 
dialogue and the 
patient’s narrative. 

2. Reflect on the 
nurses’ ethical, 
moral and legal 
responsibilities in 
theory and practice.

3. Reflect on the 
importance of 
communication for 
the personal and 
professional 
encounter  with 
patients and their 
loved ones..

 
Support learning 
through drama 
exercises

Introduction/ 
run through

Drama exercise  

Reflections

Drama exercises
working with 
a drama teacher 
and caring science 
professional:

Learning objective 1.
Drama exercise 
Learning objective 2.
Drama exercise 
Learning objective 3.
Drama exercise

Reflections based 
on theory

Individual and group 
reflections based on 
the theory of nursing 

* Didactic questions:  
when, where, how, 
what

* Experiences
see, hear, feel, 
think, situation, 
opportunities, 
obligations, difficul-
ties, limitations

* Theoretical 
foundation 

Nursing theory, nur-
sing concepts,  ethical 
concepts: autonomy, 
integrity, dignity Life 
cycle perspective
Livscykelperspektiv

* Distinction between 
Private, Personal,
Professional
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Basis for reflection on the role play in training 
communication with drama  

Overarching questions to consider: 

1. What is relevant to the patient in regard to their life situation, 

experienced symptoms and exhibited signs of illness and medi-

cal diagnosis? 

2. What does the patient want help with in regard to their desires, 

living arrangements, loved ones, interests, hopes and wishes?

3. With what does the patient need support and instruction, and 

how do you go about it?

4. How are the patient’s health processes supported?

The patient: 

Talk and listen actively in the conversation, speaking as the patient 

you are playing with all their experienced symptoms and signs of 

illness, with respect for your integrity, autonomy and dignity.  

Highlight what resources, problems, risks and needs you have in 

your daily life in all its circumstances, as well as your experience 

of suffering/relief, well-being/ill health, security/insecurity, hope/

hopelessness, finding comfort/feeling inconsolable. 

The nurse:

Listen actively to the patient’s narrative in your conversation (body 

language, silence, open follow-up questions, closed follow-up ques-

tions, reflection) in regard to the patient’s experience of wellbeing 

and security in daily life and in the care situation with respect to the  

patient’s symptoms and signs of health/ ill health in the nursing 

process:



46

1. Evaluation with data collection and analysis  

2. Prioritisation of nursing area and choice of nursing action 

3. Execution of nursing action 

4. Continuous evaluation

5. Focus on the patients’ Resources, Problems, Risks and Needs 

in their daily lives in all its circumstances. Pay particular atten-

tion to their symptoms and signs of ill health. A conversation 

with respect for the patient’s integrity, autonomy and dignity 

and for their experience of suffering/relief, well-being/ill health, 

security/insecurity, hope/hopelessness, finding comfort/fe-

eling inconsolable. 

Both patient and nurse pay particular attention to: 

1. Vital parameters

2. Fluid balance

3. Pain estimation

4. Skin and tissues

5. Nutrition

6. Bowel movements

7. Mobilisation

8. Tests

9. Wellbeing

10. Sense of security

11. Quality

12. Safety  
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Is it possible to teach with drama pedagogy digitally? That was the 

question we had to ask ourselves when all teaching at the University 

of Gothenburg in 2020 suddenly was switched to distance teaching. 

In this report, we describe our experiences of developing and 

im plementing a digital drama program, which is used in nursing 

education in the course Nursing Theory and Practice, 16.5 credits. 

The part of drama that is included in the course aims for the students 

to deepen their knowledge of care, encounters and communication 

through practical experience.. 

The report is a complement to a previous report (Berg, Höglund 

Arveklev, Larsson & Lepp, 2016) which describes classroom 

teaching with of drama pedagogy related to learning in the subject 

of nursing. The two reports can with advantage be read together. 

The report can be a source of inspiration as well as one pedagogical 

method for everyone who is interested in how drama pedagogy can 

be implemented digitally.
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Knowledge about conflict management is necessary in today’s 
increasingly stressful working environment in the health and 
medical system, because the working climate affects the staff and 
increases the risk of interpersonal conflicts. If these conflicts are 
not resolved or if they are dealt with incorrectly, they can have 
a negative impact on both the organization and the healthcare 
staff and patients.

The present report deals with how the subjects nursing, conflict 
management and drama education can be integrated and used 
to support nursing students’ learning with focus on conflict 
management. The report highlights the teaching component of 
conflict management in the course Leadership and Learning 
(OM4380) 15 ECTS credits. The course is given during the last year 
of a total of three years in the nursing programme at the University 
of Gothenburg, the Sahlgrenska Academy, the Institute of Health
 and Care Sciences. The teaching task of conflict management with 
drama has been implemented since 2008.

The report is intended to be used as an educational tool and is 
aimed at anyone who seeks knowledge about how drama education 
can be used with focus on conflict management. It is aimed at 
students, teachers and practically active in education, health and 
care where the meeting between student, caregiver, patient and 
related party is crucial for the development of professional 
competence and high quality of care.
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